
Overview 
The School Readiness Initiative (SRI) in Zimbabwe, funded by the Federer Foundation, aims to strengthen 
foundational learning by improving the quality of early childhood education (ECE) across 37 rural districts of the 
country. The SRI was launched in 2019, in partnership with the Zimbabwe Network for Early Childhood Development 
Actors (ZINECDA), Campaign for Female Education (CAMFED), Child Protection Society (CPS), and Municipal 
Development Partnership (MDP). CAMFED has since exited the partnership, with the Education Development Trust 
(EDT) joining in 2025. The SRI seeks to enhance teacher competence, improve learning environments, promote joint 
responsibility and influence national policy.

Initiative reach and growth
Since 2019, the SRI has expanded steadily through a phased approach, with our partners implementing the 
programme at 1,229 sites (1,120 schools and 109 ECD centres). To date, the SRI has reached 231,307 children and 
1,595 teachers.

Government ownership and systems strengthening
The evaluation found increasing government ownership of foundational learning through alignment with national ECD 
priorities, district-level coordination, and integration of the Smart Tablet Early Learning Assessment (STELA) tool 
into teacher development systems. Government champions, district support structures, and collaboration with the 
University of Zimbabwe emerged as key drivers of sustainability and scale.

Strong foundations for sustainability and scale-up
The evaluation identified strong foundations for sustainability through government ownership, teacher mentoring 
systems, district support structures, community participation, and national adoption of STELA. Zimbabwe’s ambition 
to expand SRI approaches to all 8,014 primary schools presents an important opportunity for scaling quality 
foundational learning nationally.

“The programme has shown how government systems, 
schools, and communities can work together to strengthen 
foundational learning.” 
(Ministry of Primary and Secondary Education official)
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SRI impact: Better learning, better teaching, stronger communities 

Community engagement increased significantly through parent meetings, community participation in play 
centre development, and stronger collaboration between schools, MoPSE, Rural District Councils (RDCs) 
and local leadership. 
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Learning environments improved through increased access to learning materials, school meals, water 
access and play-based learning spaces. Communities contributed local and recycled materials to support 
child-friendly learning environments, with a significant increase in daily meals provided to children.
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Improved conditions for early learning
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“Children love school now because they 
can learn, play, eat, and feel safe in  
the environment.” 
(Parent)

“Children are now arriving in Grade 1  
more confident, independent, and ready  
to learn.”  
(Teacher)

“STELA has transformed how teachers 
monitor and support child development  
in classrooms.” 
(District Education Official)

“Parents and communities now  
see early learning as a  
shared responsibility.”
(School Development Committee member)
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•	 Strengthen government ownership by embedding 
SRI approaches into MoPSE planning, budgeting, 
supervision and EMIS.

•	 Increase investment in foundational learning 
through stronger public financing and sustainable 
funding mechanisms.

•	 Institutionalise teacher support systems through 
continuous mentoring, coaching and peer- 
learning structures.

•	 Expand access to digital tools, connectivity, and 
technical support to strengthen child assessment 
and data use.

•	 Strengthen district-level systems for supervision, 
implementation support and data-driven  
decision-making.

•	 Deepen parent and community engagement in 
early learning and school readiness.

•	 Strengthen financial sustainability of schools 
and ECD centres through community-driven 
income-generating activities.

•	 Prioritise inclusion by expanding support for 
vulnerable children, children with disabilities, 
and remote communities.

•	 Scale proven innovations, like STELA, play-
based learning and cascaded teacher  
training, nationally.

•	 Strengthen partnerships between government, 
communities, universities, development partners 
and the private sector to sustain and scale 
foundational learning efforts.

What collective actions are needed for every Zimbabwean child to access ECCD?

4 Teachers demonstrated improved confidence, classroom management, and use of play-based pedagogy. 
STELA strengthened child assessment and supported data-informed teaching practices.
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3 Children participating in SRI demonstrated stronger school readiness, improved literacy and numeracy 
foundations, and smoother transition into Grade 1. 
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